The study was a true-experimental pre-post test design, including four groups of first year university students from Rodeheen Azad University (n=120). The four groups were given the pre-test using the Emotional Intelligence questionnaire (EQI). The students in three experimental group Anger Management, intrapersonal Communication Skills And Stress Management Training ) each of group attended five 2-hour training sessions separately while the control group was only given pre-post (EQ). The data were analyzed using Ancova method (analysis of covariance) t-test and Mann-Whitney U Test. Results of the study indicate that training in anger management, stress management intrapersonal communication skills will lead to increased Emotional Intelligence of female students.
INTRODUCTION
Emotional Intelligence: the ability to correctly identify expressed emotion; the ability to access and/or generate feelings to assist thought; the ability to be aware of emotion and emotional information; and the ability to control emotions in order to promote emotional and intellectual growth . Emotion evaluation and expression in one's self is specified with two verbal and non verbal components as well as evaluation in others with side components of nonverbal understanding as sympathy (Mayer, Salovey, & Caruso, 2000) . Today, stress, anger and lack of effective communication skills are the three factors that appear to be the most common problems of students (CASEL, 2010; Zins, 2004) . The problems can be so serious that we can propose that it predisposes people to physical illnesses, mental disorders, behavioural disturbances, and inappropriate reactions. The intensive care unit is a stressful environment for students, especially college students (Austin, 2010) . Few relationships between college students may have negative effects on mental health. However, complications caused by this stress, or aggressive behaviour can be prevented by training to avoid/prevent stress, anger management, and to promote effective communication skills (Besharat, 2007) . emotional intelligence (EI) is technical functioning, while distinguishable intelligence is strategic ability. EI makes predictions of success possible because it shows how an individual can use his or her knowledge in emergency situations.
STATEMENT OF THE PROBLEM
This study is aimed at investigating the effect of training in anger management, stress management, and skills of intrapersonal communication in improving students' Emotional Intelligence. The first year of college is a new and exciting adventure, but one that may come with a few challenges along the way While there are many changes occurring in students' new campus life, students often face challenges for such as stress, and problem of communicating with others, adaptation, stress for dropping out of university,depression and lonelinessGreenberg, (Kam, Greenberg, & Kusche, 2004) . Students must balance a sense of connectedness and separation while at college. Some freshmen feel the need for effective coping strategies to facilitate the return to a balanced state, reducing the negative effects of stress, and need to learn how to manage intrapersonal communication and express their negative emotion and manage it. The current study was developed with the intention of filling the research gap. In this study the problem to be addressed stemmed from reports that a high rate of stress, (Besharat, 2007) , aggressive behavior (Saadi, Honarmand, Najarian, Ahadi, & Askari, 2012) , low quality of intrapersonal relations (Besharat 2010) were found among university students.It is important, since the behavioral problems among the youth have also been found to be related to a deficit in EQ (Zeidner & Olnick-Shemesh, 2010) . Research has shown that people of high EQ attain higher scores in empathy, self-review and self-control in different social conditions. Theresearch evidence indicates that perceived aggressive behaviouralis associated to low EI (Spada, Nikčević, Moneta, & Wells, 2008) .
PURPOSE OF THE STUDY
The purposes of the present study are: 1) the examination of the likely relationship between emotional intelligence and the training skills of intrapersonal relationship; 2) the examination of the likely relationship between anger management and the emotional intelligence 3) the specification of the mediatory role of learning intrapersonal relationship skills training courses on the EI of junior undergraduate female students, who studied during 2010-2011 at Roodehen University.
RESEARCH QUESTIONS
Based on the research objectives, the current research was designed to answer the following questions. 1-Does anger management training have an effect on the students' Emotional Intelligence (EQ)? 2-Does stress management training influence the students' Emotional Intelligence (EQ)? 3-Does intrapersonal communication training affect the students' Emotional Intelligence (EQ)? 4-Which training has greater effects on students' Emotional Intelligence (EQ)? 5-Does the Emotional Intelligence of the students in the experimental and control group differ?
RESEARCH DESIGN
This study was an experimental study with respect to improving the EQ of university students. The nature of change in these three variables is based on acquiring the training skills of anger management, stress management, and acquisition of interpersonal communication skills. Table 1 summarizes the design of the present study. Dependent variables from the treatment group of students' EQ assessments included the overall emotional intelligence score. The anger management, stress management and intrapersonal training skills were independent variables within the design. 
METHODOLOGY
The study population is all first year female students of Roudehen Islamic Azad university. The study was carried out on 120 students of the study population, who were selected by multi-stage randomized sampling method and were divided into the four groups(three experimental and one group as control, with 30 students in each group). Before carrying out the experimental intervention (presentation of the independent variables), the four groups were given the IJFPSS, Vol 4, No.2, pp. 31-38 , June , 2014 A. Safari Copyright © 2014 Fund Jour.
IJFPSS 33 pre-test using the Emotional Intelligence questionnaire (EQ). Then, the students of the experimental group attended five 2 hour training sessions of anger management, five 2 hours training sessions of stress management five 2 hours training sessions of intrapersonal communication techniques.
Meanwhile, the control group participants had their usual daily life. One week after the intervention, thefour groups were evaluated by the post-test. The Bar-On Emotional Quotient Inventory (EQ) has 133 test items based on BarOn's (1997) model of EQ that comprises 15 sub-scales pertaining to the 15 components of the model, which render 15 sub-scale scores, five EQ composite scale scores and an overall or total EQ score. Psychometric analyses of the EQ reported in the technical manual (Bar-On, 1997), indicate that it has good internal reliability and test-retest reliability.
Across seven population samples, the 15 sub-scales are reported to have average-to-high internal consistency coefficients with Cronbach alpha values ranging from α = 0.69 for RE to α = 0.86 for SR. With Iranian samples the Cronbach alpha has been 0.73 to 0.93.
RESULTS
In order to answerthe first researchquestion: Do Anger Management skills affect students' (Emotional Intelligence) EQ? The mean and standard deviation of the two groups of Anger Management training and Control werecalculated in pretest and pos-test phases and the differencebetweentwo groups wasstudiedusing the independentt-test as shown in Table 2 . As shown in Table 2 , the difference of the total scoreof EI in post-test phase issignificant (p<0.5). This meansthatteaching Anger Management in test group canculminate in an increase of EI of the students. In addition, since the pretest has been used in the present plan, in orderthat the pretestcanbeconsidered in the Post-testAncova has been employed. At first the assumptions of Ancova werestudied. The results of Levene's test and Homogeneity test indicatedthat Ancova assumptionswere relevant. In spite of the significance of the pretesteffect on the posttest, the differencebetweentwo groups of Anger Management and Control isalsosignificantafter the control of pretesteffect (p <0.01). Moreover, Eta-squared (effect quotient) is equalto 91.9. With regard to significance of variance and covariance matrix which are included in assumptions of ANCOVA and in order to increase certitude, the non-parametric MannWhitney U test wasemployed because of absence of variances homogeneity assumption and for studying the significance of the difference between pretest and post-test score in both groups, the report of which has been presented in the following table. As shown in Table 4 the difference in grades of EQ betweentwo groups of Anger Management and Control is significantat the level of p <0.01.In addition to studying the differencein the two groups regarding the total grade of EI using ANCOVA, the effect of teaching Anger Management on EI components in both groups werealsostudied. Vol 4, No.2, pp. 31-38 , June , 2014 
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DO STRESS MANAGEMENT SKILLS AFFECT STUDENTS' EQ (EMOTIONAL INTELLIGENCE)?
In order to answerthis question, preliminarily the mean and standard deviation of the two groups of Stress Management Learning and Control werecalculated in pretest and Post-test phases and the differencebetweentwo groups wasstudiedusing the independentt-test shown in Table 5 . Table 5 showsthat in spite of significance of the pretesteffect on the Post-test, the differencebetweentwo groups of Stress Management and Control aftercontrolling for the pretesteffectisalsosignificant (p < .01). Moreover, Etasquared (effect quotient) isequalwith 90.3. With regard to the significance of variance and covariance matrix which are included in assumptions of Ancova and in order to increase certitude, the non-parametric Mann-Whitney U test wasemployedbecause of absence of variances homogeneityassumption and for studying the significance of the differencebetweenpretest and post-test score in both groups, the report of which has been presented in Table 6 . As seen in Table 5 , the differencebetween the grades of EQ betweentwo groups of Stress Management and Control issignificantat the p < 0.01 level. In addition to studying the difference of the two groups regarding the total grade of EQ, using Ancova, the effects of teaching Stress Management on EQ components in both groups were alsostudied.
DO COMMUNICATIVE SKILLS AFFECT STUDENTS' EQI?
In order to answerthis question, preliminarily the mean and standard deviation of the two groups of Communicative Management Learning and Control we recalculated in the pretest and Post-test phases and the difference between two groups was studiedusing the independent t-test shown in Table7. As seen in Table 7 , the differencebetween total average score of EQ in post test phase issignificant (p < 0.05). This indicatesthatteaching Communicative Management in test group canculminate in an increase in students' EQ. In addition, since the pretest has been used in present plan, in orderthat the pretestcanbeconsidered in Post-test, Ancoa has been employed. At first the assumptions of Ancoa werestudied. The results of Levene's test and Homogeneity test indicatedthat Ancova assumptionswere met.
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IJFPSS 35 As shown in Table 8 , the differencebetweentwo groups of Communicative Management and Control aftercontrolling for the effect of pretestissignificant (p < 0.01). Moreover, Etasquared (effect quotient) isequalwith 0.878 With regard to thesignificance of variance and covariance matrix which are included in assumptions of Ancova and in order to increase certitude, the non-parametric Mann-Whitney U test wasemployedbecause of absence of variances homogeneityassumption and for studying the significance of the differencebetweenpretest and score in both groups, the report of whichispresented in Table 9 . Table 9 revealsthat the difference of grades of EI betweentwo groups of Stress Management and Control issignificantat the p < 0.01 level.In addition to studying the difference of two groups in regard with total mark of EI using ANCOVA, the effect of teaching Communicative Skills on different dimensions and elements of EI werealsostudied in both groups. Based on the test results, analysis of covariance and the information obtainedfrom Table 10 , the effect of providing trainings in increasingstudiedstudents' EQ (p=0. 001 and f=1.109) isstatisticallysignificant (p<0.05) And based on the IJFPSS, Vol 4, No.2, pp. 31-38 , June , 2014 A. Safari Copyright © 2014 Fund Jour.
WHICH TEACHING METHOD HAS A STRONGER EFFECT ON STUDENTS' EQ?
IJFPSS 36 evidence and information contained in Table 5 -40 it is possible to concludethat the method of teachingwith Anger Management Skills has had a largereffect on students' EI.
DOES THE EMOTIONAL INTELLIGENCE OF THE STUDENTS IN THE EXPERIMENTAL AND CONTROL GROUP DIFFER?
To answer the fourth research question, the results are displayed in Tables 12, 13 , and 14 and in Figure 1 . , Vol 4, No.2, pp. 31-38 , June , 2014 A. Safari
Copyright © 2014 Fund Jour. IJFPSS 37 average score of the examinees who attended the courses (of Anger Management Skills, Stress Management Skills, and Communicative Skills) has clearly increased after the training courses, while in the Control Group, the average posttest score of the students is much lower than for the other groups.
DISCUSSION
Regarding the goal of the current research, the findings of the first question indicates that anger control training affects students emotional intelligence. With regard to this effect, we can say that individuals with high emotional intelligence have lower anger expression and higher anger control (Schutte et al., 2001) . Also, the findings indicate that the effect of anger control training on emotional intelligence total score and on elements of anger control is significant and that individuals with a higher emotional intelligence have fewer mood problems and attributes of anger. These results emphasize the findings of (Mikolajczak, Roy, Luminet, Fillée, & de Timary, 2007) confirming thatemotional intelligence a has positive teaching anger control skills causes an increase inemotional intelligence .Regarding the result of the second research question of the present study, as thefindings of the second question reveal, teaching stress control affects overall emotionalintelligence. Taylor and Novaku (2005) have studied the U.S. college students emotional intelligence Training on reducing stress in the second year. The third question of the research: regarding the goal of the present research, as the findings of the third question reveal, teaching social relations skills has a significant effect on the studentsemotional intelligence. (Durlak, Weissberg, & Pachan, 2010) have studied the effect of emotional intelligence on the quality of social relations. This research has been conducted among the students and the results confirm that there is a negative significant correlation between emotional intelligence and the interpersonal problems of the students. The results of the fourth question: there are significant differences between the total score of studentsemotional intelligence in the posttest phase, in the control group and the anger management skills training, stress management training and relational skills training. The findings demonstrate that the changes in the subscale scores ofemotional intelligence in students belonging to trained groups of anger management, stress management skills, and communication skills were different with the posttest phase, that is after holding the training, in a way that the average scores of the trained (with anger management, stress management, and relational skills) groups examinees have clearly increased after undergoing the training courses, but in the control group, the average scores of the students have been much less and lower than that of the three experimental groups. The results also demonstrate that in all of the emotional intelligence subscales, the difference between control group with other groups including anger management, stress management, and communication skills is significant. The results of this research comply with the findings of . These researchers investigated the effect of training elements of emotional intelligence on the educational progress of female students in guidance school level. Based on the results of fifth question,the effect of the training in increasing students EL is statistically significant and based on the evidence and the information we can conclude that the methods employed in training anger management skills has had a stronger effect on students EI . These results emphasize the findings of (Zins & Elias, 2007) stating that teaching EI has a positive correlation with the decrease in aggression among first grade high school girls. Also, the findings of Besharat et al (2010) support the findings of this research.
CONCLUSION
Managing the emotions makes us more conscious of them, thus providing the basis for a good understanding of identification in oneself and the others. Using Anger Management, intrapersonal Communication Skills And Stress Management through training causes EQ to increase and this increase brings about a feeling or strengthens the spirit of group collaboration. Understanding the emotions causes intuition toward individuals' motivations and makes us more aware of others' viewpoints. Controlling the emotions in a proper way is a skill that follows awareness. The people who are efficient in this field can better get rid of negative emotions such as stress, anxiety, anger and loneliness and face fewer problems in the life ups and downs or in case of problem on stress,anger and relationship can solve and control from troublesome conditions to desirable conditions. As in many demanding jobs, healthcare is a stressful work environment with many high-stakes challenges, a fast pace, and complex relationships. In the face of these pressures,professionals must carefully manage their reactions and interactions (within themselves, with each other, and with patients) to achieve optimal patient outcomes. It appears that emotional intelligence is one key contributor to this "dance" of managing competing pressures.
LIMITATIONS AND SUGGESTIONS
Regarding the fact that the examinees are first semester female students of Azad University, generalization of the findings to other samples should be made more cautiously. Additional research will be needed in order to determine whether the results from this study can be generalized to other populations and both genders.
